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Update, do not hesitate to get in touch with me
on:

Foreword

Welcome to the summer 2022 edition of Primary Email: jeremy.malessa-thompson@hants.gov.uk
Update. This edition contains a range of articles
drawing together essential news about core and
foundation curriculum subjects and updates
about primary provision.
In this edition, I have started with a focus on the
health and well-being survey results. While the
results may not be surprising to school leaders,
it may help predict and identify possible trends
that may need to be addressed or planned for.
The world in which we live changes at pace but
alongside this is our increasing understanding of
mental health and well-being. Sometimes
thinking about and addressing this may feel like
an extra pressure, but often it just highlights the
lived experience we have and are already
tackling.
With a health and well-being focus, I often
reflect on the importance of relationships. This
term I have been reading Listen by Kathryn
Mannix – reflecting on what strong
communicators do, how they make you feel and
how they build relationships. Listen for me
suggests in simplistic terms – beginning with
using questions more than statements, using
silence more than talking, being curious and
accepting complexity.
As teachers and leaders working with a range of
pupils, staff, parents and other stakeholders,
how do we use tender conversations to help
unpick complex issues? I found the book an
interesting read that has enabled me to reflect
on how I build relationships and work with
others.
As always, it is our hopeful ambition that this
and future editions of Primary Update continue
to capture, inform, steer and influence the paths
schools and school leaders take.
Thank you to everyone who has contributed
articles and updates.
Please let me know if you have any comments
or requests for future editions. Also, if you have
any suggestions for future content in Primary
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Health and well-being
school survey results
2021/22
Between November 2021 and January 2022,
Hampshire Health in Education, run by Public
Health Hampshire, invited schools across
Hampshire and the Isle of Wight to participate in
the second round of our health and well-being
surveys. We heard from 3966 pupils in year
groups 5, 7, and 10, and 466 staff from early
years to further education. The survey is
completed anonymously online, and
participating schools are also sent a schoolspecific report to use.
Understanding students’ health behaviours,
emotional wellbeing, and experiences of PSHE
lessons (as well as staff confidence in
supporting their students’ health) helps us to
plan and improve our Public Health work across
the county. We have heard these insights also
help schools plan staff continuing professional
development (CPD), prioritise whole-school
health topics, and engage with students by
sharing the results back to them.
2278 primary students and 222 staff from Key
Stage 1/Key Stage 2 completed the survey. It is
important to note that the sample was selfselecting rather than randomly sampled, so the
results should be treated as an insight into the
views of students and staff, rather than
representative of what everyone thinks.

Key findings for primary schools
Seeing friends was students’ favourite thing at
school, and number of primary students who
said they enjoyed being at school has not
changed since 2019/20.
Primary students reported poorer mental
well-being compared to 2019/20, especially
around confidence, losing their temper, waking
up in the night, and worrying.
While staff reported high confidence in
supporting students’ mental health, they were
less confident referring carers to external
support services.

more bullying has taken place online amongst
primary students.
Advice about health and safety was generally
rated highly by students, but information on
bullying was seen as less helpful – this has also
worsened amongst primary students since
2019/20.
One in five students said they had not received
or could not remember receiving information
about puberty.
Children in primary education and young carers
experienced the most school absence for dental
reasons such as toothache.
3% of Year 5 students have tried smoking.
Smoking rates among students overall have
decreased since 2019/20.
Around a third of primary students had been
scared during online messaging, and 14% had
been asked to send inappropriate images
online. However, most primary students felt
confident to report inappropriate behaviour.

Training, parenting support, and signposting for
children’s support were the top needs for Key
Stage 1/Key Stage 2 staff.

What next?
Following the 2019/20 survey, where staff
training was also identified as a need,
Hampshire Health in Education created nine
free e-learning modules on topics such as
smoking and vaping, self-harm and oral health.
We want to promote these further and consider
any additional training needs. We also want to
improve the information available for children
and young people on topics like bullying.
The next survey will run in the autumn term of
2023. If you would like to find out more, receive
slides for the 2021/22 report, or give your
feedback on the survey results, please email us
at healtheducation@hants.gov.uk.

Alice Godmon
Public Health Practitioner, Health in Education
Settings

Bullying was experienced by around three in 10 Email: alice.godmon@hants.gov.uk
primary students in the past year, with looks and
size the most common reasons. Since 2019/20
Primary Update | Summer 2022
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Bringing poetry to life
in schools
During autumn term 2021, the HIAS English
Team promoted poetry through our annual
conferences and subject leaders core provision.
These sessions were welcomed by English
leaders and many, many schools have
embraced the messages with excitement and
rigour. This article will reflect on the reasoning
behind the drive on poetry, the positive impact
we are seeing across the primary phase, plus
next steps any school can take who have not
yet embarked on this rewarding journey.
It is this statement from the DfE Reading
Framework (2021) that sparked our thinking:
“Through enjoying rhymes, poems and songs,
and reciting poems or parts of longer poems
together as a class, teachers can build
children’s strong emotional connection to
language. Poetry in language-rich classrooms
builds shared memories for all children. The
predictability of rhymes in poems and songs
also helps children to memorise and re-use
newly acquired words and phrases.’”

of poetry from rhyming stories to raps, from
nursery rhymes to songs were shared and
examples of how to focus on enjoyment explored.
The Reading Framework suggest that every
school should create a poetry spine – this is
basically the minimum children will be exposed
to during each term and year group, ie the
exposure to poetry during their time in your
school that ensures coverage and progression.
Any extras children request, or passionate
teachers share with their class is a bonus.

“Teachers should identify a core set of poems
for each year group, including rhyming poems,
poems where alliteration is a strong feature,
word games, traditional songs and rhymes,
nonsense rhymes, and poems that are
particularly rhythmical. Those chosen should be
able to withstand a lot of repetition, elicit a
strong response and extend children’s
vocabulary in different areas of learning.”
Reading Framework, July 2021

Schools have tackled this in many ways, but lots
of schools have created a spine from Year R
through to Year 6. Some schools have invested
in beautiful, hard backed poem a day sets for
Reading Framework, July 2021 every classroom – children are even begging for
their daily poem before going out to play! Some
Whilst the Reading Framework is non statutory schools have planned the core poems as part of
their parallel texts on their long-term English plans
and written with a focus on Year R and 1, we
and other have created detailed documents purely
decided to take these messages and
demonstrate the power of poetry across all year to identify the spine. Some schools have
separated their spines to ensure every year
groups. Many schools have reading fluency,
group has a progressive list of:
vocabulary development and/or oracy within
their English action plans. Therefore, using the • poems to share and enjoy
quote above, poetry is the perfect vehicle to
• poems to learn by heart
drive these improvements.
However, leaders attending the conference
workshops saw lack of teacher confidence and
subject knowledge as the biggest reason poetry
is currently not shared enough in classrooms,
especially in Key Stage 2. This is generally
because of the misconceptions that teaching
poetry is only about dissecting the technical
elements or for children to write their own. The
workshop sought to develop confidence and
address the misconceptions, by focusing on the
power of purely reading poems – to share, to
enjoy, to perform, to learn by heart. A wide range
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•

poems for performance

•

poems to drive writing (this may or may not
be a poetry written outcome).

If your school has not yet started this journey, or
have begun but got stuck, here is a list to spark
imagination and to ensure breadth and depth of
coverage:
•

traditional nursery rhymes

•

songs (modern and older)
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•

poems with cross curricular links

•

narrative poetry

•

poems from other cultures

•

famous poems in history

•

poetry in a range of forms eg shape,
acrostic

•

Non sense/humorous poetry

•

Non fiction poetry

•

rhyming stories

•

poems that reflect diversity and reflect
different realities

•

poems that discuss well-being – sharing
thoughts, feelings, worries

•

We welcome any feedback from schools who
would like to share their progress in poetry,
including the success and impact on vocabulary,
reading fluency and oracy. The English team
love to share success on Twitter @HIASEnglish
and welcome any images or examples. We can
also support schools to create a poetry spine
that will enhance their curriculum through a
bespoke in school visit from a member of the
English team.
Good luck and enjoy the rewards of a poetry
rich curriculum!

Emma Scribbans
Teaching and Learning Adviser for English
Email: emma.scribbans@hants.gov.uk

poems that address environmental
concerns.

And so many more!
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Mathematics update
Pedagogy and planning
updates
We are pleased to announce that all the unit
plans have now been uploaded to the Moodle+
website for the academic year and we hope that
schools find this a useful resource. In the plans
Nikki Farrage , Teaching and Learning Adviser,
we have referred to the Ready to Progress
criteria as well as including models and images Mathematics
to support the teaching of mathematics.

Core provision 2022/2023
We look forward to welcoming our mathematics
leaders back to core provision in the summer
term. If you have not yet signed up for core
provision meetings, it is not to late and you can
still sign up via LMS. Alternatively, contact
Margaret Wood, margaret.wood@hants.gov.uk
who would be happy to assist you when signing
up for core provision.

New team members
We are delighted to announce that we have
appointed two new members to join our maths
team as Teaching and Learning Advisers. Nikki
Farrage is currently working as a mathematics
leader in a school in Havant and Olivia
Humphries is an Assistant Headteacher and a
mathematics leader in a primary school in
Southampton. Both Nikki and Olivia began with
the team in June and are looking forward to
working alongside schools across the county.

SEND case study – core
provision
This year we invited all mathematics managers
to explore Special educational needs and
disability (SEND) in maths in their school in
more depth as a subject leader and then
produce a case study for dissemination of good
practice. We have received some excellent case
studies in which it is evident that small changes
can make a big difference. Thank you to all the
mathematics leaders that sent us their case
study work. If you have not managed to send us
your case study then it is not to late and we
would still love to read about the work that you
have been doing to support a pupil with SEND
in your school. Send your completed case study
to Helen Martin, helen.martin3@hants.gov.uk
following the directions below.

Olivia Humphries, Teaching and Learning
Adviser, Mathematics
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Thank you to all maths managers who
collectively interact so enthusiastically at Core
Provision meetings, giving us inspiration and
guidance for future work. We are always keen to
hear from schools about the impact of the
professional development we offer to ensure
that we continue to offer relevant, high impact
personal development. We welcome your
comments and feedback.

Kate Spencer
Lead Primary Inspector/Adviser, Mathematics
Email: kathryn.spencer@hants.gov.uk
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Ethnic Minority and
Traveller Achievement
Service – Ukraine
EMTAS are taking referrals from schools to
support children from Ukraine through the
normal referral system: www.hants.gov.uk/
educationandlearning/emtas/new-referrals.
The team have been really busy and in terms of
support, have a lot of information on the website
and are continually adding to the Moodle page
for asylum seekers and refugees which includes
free, downloadable resources: https://emtas.
hias.hants.gov.uk/course/view.php?id=84.
These range from guidance on how to support
children and young people through a traumatic
experience to resources from The Bell
Foundation who have translated Helping your
child learn and About the English Education
System into 22 languages including Ukrainian.
These two free publications are aimed at
parents/carers and cover both primary and
secondary phases.
www.bell-foundation.org.uk/eal-programme/
guidance/parental-involvement/.
Links to recent blogs Welcoming refugee
children and their families and From Kabul to a
school in Basingstoke, Marayam’s story have
been included in the same Moodle course.
https://emtas.hias.hants.gov.uk/blog/index.php.
See also the webpage about unaccompanied
asylum seeking children/young people (UASC)
and refugees: www.hants.gov.uk/educationand
learning/emtas/new-referrals/asylum-refugeeguide, which includes this good practice guide:
https://documents.hants.gov.uk/education/
EMTASUASCguidanceforschoolsoutsideofHam
pshire.pdf.
Recently Dr Tina Rae, Educational
Psychologist, delivered a free webinar How to
talk to children and young people about war –
Understanding and supporting our Refugee
children: www.evidenceforlearning.net/dr_tina
_rae_children_war_refugees/. To accompany
her webinar three free resources that you may
find useful have been made available:
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•

A5 mindful moments cards – refugee
support plan – www.evidenceforlearning.
net/wp-content/uploads/2022/03/RefugeeSupport-Plan.pdf

•

A5 mindful moments cards – talking about
war plan – www.evidenceforlearning.net/wp
-content/uploads/2022/03/Talking-aboutwar-plan.pdf

•

A5 mindful moments cards – welcome
posters in Ukrainian –
www.evidenceforlearning.net/wp-content/
uploads/2022/03/Ukraine-Refugee-PostersStyle3.pdf.

A new Russian phone line has this term. This
runs on Monday afternoons, 14:00 – 16:00. The
Russian phone line can be used by parents or
schools who would like to speak to our Russian
bilingual assistant for advice or guidance.
Schools and parents are also welcome to ring
the Polish or Bulgarian phone lines as some of
our other staff may be able to provide support.
Days and times can be found on our website:
www.hants.gov.uk/educationandlearning/emtas/
supportinglanguages/emtas-phone-lines#step11
Staff can attend network meetings, details of
which can be found here: www.hants.gov.uk/
educationandlearning/emtas/training. For
booking please contact: lizzie.jenner@hants.
gov.uk. Other on site training for staff can be
delivered by one of the specialist teacher
advisers who can offer sessions on new arrivals/
new to English or advanced learners of English.
If you would like a session to be delivered in
your school, please contact the EMTAS office:
emtas@hants.gov.uk.
It is important to remember the refugee children
are new arrivals to English so good English as
an additional language (EAL) practice is
essential to support them settling in. Information
about how to support new arrivals and good
practice guides can be found on the webpage:
www.hants.gov.uk/educationandlearning/emtas/
primary-secondary-phase and Moodle guidance
library: https://emtas.hias.hants.gov.uk/course/
view.php?id=58.
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Thinking about
assessment in the
primary art curriculum

Additionally, EMTAS have added a new position
statement to Moodle: https://emtas.hias.hants.
gov.uk/course/view.php?id=67 about
appropriate resources that support learners of
English as an Additional Language: https://
emtas.hias.hants.gov.uk/pluginfile.php/27379/
mod_resource/content/2/EMTAS Position
Effective assessment helps pupils to embed
Statement Resourcing EAL 2022.pdf, this is in
knowledge and use it fluently. It assists teachers
response to questions about what is good EAL to identify clear next steps for pupils’ learning.
practice.
I recommend when working with teachers that
If you have any questions do not hesitate to
as soon as planning is securely in place for the
contact EMTAS: www.hants.gov.uk/
art curriculum, then this is the time to embark on
educationandlearning/emtas/contact.
thinking about the best approach for art
assessment. We want it to be a system that
does not add extra workload and that is
meaningful to inform future learning. Ofsted
Michelle Nye
echoes this,
County Inspector/Adviser for the Inclusion
“The collection of data can also create an
Advisory Service
additional workload for leaders and staff.
Inspectors will look at whether schools’
Email: michelle.nye@hants.gov.uk
collections of attainment or progress data are
proportionate, represent an efficient use of
school resources, and are sustainable for staff.”
213. Inspecting the curriculum.
May 2019, 190024.

Naturally as teachers we know which students
have met the learning objectives in a task/s,
those that exceed and those that are still
developing. The question is, what is the best
way to assess and what system will work?
Coupled with this thinking is how can we ensure
that the findings from assessment are used by
the teacher to inform learning?
A simple way is to take the learning objectives
from a project and turn them into assessment
objectives with I can.. or I know.. statements.
The learning objectives will derive from a
progression of skills, these provide the agerelated expectations. There is no one right
progression of skills to use, whichever you do
use these will share that your intention is to
pitch the work in order to provide age linked
tasks for children. Figure 1 refers to a mediumterm plan with the learning tasks and
assessment objectives identified.
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Having assessed a project, you will have
identified children’s position with skill/s in a
project. Ideally this can be carried forward to
teach in a future project when the assessed
skills feature again in art planning. If possible
opportunities to master skills will happen at the
time of a project too. An easy way to share
assessment and make it meaningful is to
include children names on future medium-term
planning, see figure 3. Ofsted will talk about
children that are developing or exceeding in
terms of assessment and how future learning
makes provision to address the gaps. In this
Figure 1: Moodle+ resource Crazy for Clay, KS2 way, this information is explicitly available.
Year 3-4(Spring 2 2022)

Equipped with the assessment objectives this
information can be used for formative and
summative assessment by the teacher. This
might be recorded electronically or handwritten
in files. It is now that the important task happens
which is to make them purposeful. The
assessment statements identified (figure 1.) can
be used to develop statements for children who
are developing and more able (mastery), or
whatever your school calls different abilities.
The teacher can do this by simply changing the
Figure 3: Moodle+ resource Crazy for Clay KS2
statements in the level of complexity, see figure
Year 3-4 (Spring 2 2022)
2 below. More than one skill might be assessed
in a project. Over a year you may cover a
Sketchbooks might share additional ongoing
variety of skills that you teach.
assessment taking place in learning in art.
To assess artwork, it may be best to divide the Teachers should take caution when marking art
work into three piles to review the skill focussed books to ensure that teacher feedback does not
on. Cross moderation with colleagues in a year impinge on children’s artwork. Discrete methods
such as using tags, post-its or using knowledge
group can assist to standardise pupils
organisers/maps for each project. There is no
achievement. The names or initials of children
right way but develop one that is effective and
can then be added to the assessment form
understood by teachers and children alike.
(figure 2).
Examples of assessment resources and
planning are available on the art Moodle+ area:
https://hias-moodle.mylearningapp.com/.
The Learning Zone shares a wide variety of
course opportunities which often consider
assessment processes, please get in touch if
you want advice. If you would like assistance to
develop your art curriculum and an assessment
system please do get in touch to plan a
management partnership booking.
Jayne Stillman
County Inspector/Adviser for Visual Art

Figure 2: Moodle+ resource Crazy for Clay
assessment KS2 Year 3-4 (Summer 1 2022) Email: jayne.stillman@hants.gov.uk
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Geography fieldwork
– making a comeback

How do we ensure fieldwork will
help our children to develop the
geographical skills, knowledge
and understanding they need to
make sense of places, people and
processes?

Fieldwork is vital to geographical practice. It is
the subject where fieldwork is not only
compulsory but essential in helping our children
to deepen their understanding of geographical
processes and expand the appreciation for the The key ingredient to success is to ensure every
‘geography’ of their own place.
fieldwork investigation follows the fieldwork
enquiry process. In order to gather information
“Geography provides transformative
opportunities for learning in the environment as and to make sense of it children need to be
supported when observing and collecting data in
well as from it, about it and for it”
real environments.
Pickering. S. 2017

Having been restricted due to the pandemic,
fieldwork is making a big comeback and schools
across the county are restarting successful
investigations and looking to exploit new
fieldwork opportunities. The Geographical
Association held a national fieldwork week
during 6th-10th June this year designed to
‘rekindle’ fieldwork experiences and support
schools in developing new investigations and
supporting outdoor learning through geography.
Just before we get too carried away and get
those clipboards out the cupboard, we do need
to consider some of the big questions
surrounding the effectiveness and purpose of
fieldwork. Or as Iain Freeland, Ofsted’s subject
lead for geography asked in subject webinars
The first stage is to ensure any investigation has
following the report into the subject during 2021: a key question. For example, if KS1 pupils are
what geography is actually learnt on a fieldtrip? conducting a microclimate investigation about
hot and cold spaces around your school site
they need to have a question to answer. This
could be simple as where is the best site for a
picnic in winter around school? Or the enquiry
could use characters from storybooks such as
where would Little Miss Sunshine most like to
visit around school? Providing children with an
active enquiry question is the vital opening task
and allows them the chance to make predictions
and to consider what they already know about
that space.

Next support pupils to consider what data they
will collect. Will they be using different senses
such as listening out for sounds during a
woodland walk? Will children need to gather
their data more than once such as taking
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The final stage is evaluation and encouraging
the children to question the validity of their
results. Was it a fair study? For example, is one
5-minute traffic count at 10am on a Wednesday
really going to give us a true impression of the
traffic issues in our area? Supporting pupils to
consider the problems and challenges with their
data collection and to describe what they would
do differently in the future is one of the most
complex yet powerful aspects of the enquiry
cycle.
If you are interested in finding out more about
fieldwork or require any support with planning
temperature readings in the playground or when and teaching geography please get in touch as I
would be more than happy to help.
completing a biodiversity count? Considering
how pupils will gather data will develop their
skills in data collection and make them more
aware of how geographers observe the world.
Kate Broadribb
Often seen as the biggest part of the fieldwork
process is the data collection itself. When
children have firsthand experiences of gathering
results, they create memorable and personal
geographies about the environment they are
observing. From recording simple tallies for
pedestrian counts or through more complex
methods such as editing field sketches the
‘doing’ part of fieldwork will stick in their mind.

Geography Inspector/Adviser

Once pupils have recorded their data the next
step is to analyse it and to come back to that
key question. Do their results prove or disprove
the enquiry question? One method that can be
used to help students make sense of their data
is the handy anachronym T.E.A. This is used
with pupils in KS3 and KS4 and can be adapted
for use with upper KS2 pupils as follows:

Geographical Association Fieldwork Week:
www.geography.org.uk/National-FieldworkWeek.

Email: kate.broadribb@hants.gov.uk

References
Pickering S (ed.) (2017) Teaching Outdoors
Creatively. Abingdon: Routledge.

Note
Mark Enser replaces Iain Freeland as the
geography subject lead for Ofsted from Easter
2022.

T = Trends.
What is the most common or biggest result?
What is the smallest or least common?
E = Explain.
What could be the reasons for these results?
What answer does it give you about the key
question?
A = Anomaly.
Is there anything odd or unusual about the data
you didn’t expect to find out?
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D&T around creating
an inclusive learning
environment in the
subject
Since the disruption caused to learning
throughout the pandemic, it has never been
more important to create an inclusive learning
environment in design and technology (D&T).

Some practical suggestions on how we can
provide an inclusive learning environment are:
•

during short, focused tasks teachers should
use contexts that pupils are familiar with

•

children should be encouraged to adapt or
make improvements, design a product
where they are given guidance, manage a
project where certain aspects are restricted,
join a project part way through

•

during focused practical tasks teachers
should repeat and reinforce previously
learned skills and processes on a regular
basis. Children should be encouraged to
follow instructions independently, absorb
information, plan their own work, and spell
and recognise the names of important
pieces of equipment, ingredients and
processes

•

during product evaluation activities teachers
should encourage children to look at a
limited range of products at one time, have
a familiar and less familiar products to
assess, use pro-forma worksheets to record
their responses and discuss, examine, and
taste products as a group rather than
relying on written accounts.

Design and technology provides particular
opportunities for:
•

practical learning experiences

•

focusing on real scenarios

•

equal access through the curriculum

•

communicating through a variety of
methods

•

using ICT

•

accessibility and support

•

personally motivated tasks

•

working within a flexible range of contexts
and topics

•

allows pupils to work at a pace and level
that is suitable to them

•

allows for individually negotiated targets
between teachers and pupils.

In practice, this means that pupils. should be
enabled to:
•

achieve their best

Your role in providing an inclusive learning
environment could include the following:

•

•

making changes to the type of task you
provide

become confident individuals living fulfilling
lives

•

•

providing special support

make a successful transition into adulthood,
whether into employment, further or higher
education or training.

•

modifying learning resources.

This could also involve you supporting teachers
in:
•

taking account of the difficulties that they
may encounter

•

identifying the impact this may have on
pupils’ development

•

developing appropriate strategies.

If you need further advice on creating an
inclusive learning environment in D&T, please
contact me: sarah.pook2@hants.gov.uk

Sarah Pook
Inspector/Adviser for Design and Technology
Email: sarah.pook2@hants.gov.uk
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