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Foreword
Welcome to the Summer 2021 edition of
Primary Update. This edition contains a
range of articles drawing together key news
about core and foundation curriculum
subjects, as well as key updates about
primary provision.
Thank you to everyone who has contributed
articles and updates.
Please do let me know if you have any
comments or requests for future editions. If
you have any suggestions for future content
in Primary Update, please contact me.
Email: Jeremy.MalessaThompson@hants.gov.uk.

Primary Behaviour
Service Update
The Primary Behaviour Service (PBS) is a team
of dedicated practitioners, with extensive
experience working in Hampshire primary
schools to promote positive behaviour and
emotional well-being. We are a referral-based
service, offering outreach and inreach support
for mainstream primary children with
behavioural, emotional and social development
needs. Our approach is to provide support early
in a child’s life, helping to meet their additional
needs in order to get the most out of their
education.
Our experienced Primary Behaviour Service
teams offer comprehensive advice and
guidance and work closely with schools,
children and families to foster positive
relationships and secure the best outcomes.
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Following a highly successful pilot project
across Basingstoke, Deane and North Test
Valley and Rushmoor, Hart and East Hants in
2018/19, a new management structure has
been established for the PBS centres. There are
now three Team Managers, who each lead two
PBS centres, alongside the successfully
appointed Assistant Team Managers at each
centre. This development has streamlined the
leadership of the service and has significantly
increased consistency of service provision
across the county. The PBS Headteacher
Survey in Summer 2020 indicated that schools
were already seeing the benefits of this restructure. Please see the PBS website for
details of staffing at each centre: https://
pbs.hants.gov.uk/.
Our national lockdowns have provided the
Primary Behaviour Service with a unique
opportunity to review how training and CPD are
delivered. Each centre has offered a range of
CPD opportunities via Microsoft Teams in the
last twelve months. Themes have included:
•

Inclusive Teacher

•

De-escalation

•

Co-regulation

•

Adverse Childhood Experiences

•

NQT twilight programmes.

The online nature of the sessions has
significantly increased our capacity to book high
numbers of attendees with many sessions
attended by in excess of 50 people. Feedback
from schools has been exceptionally positive,
with many schools then seeking whole school
training for their school communities as a result
of attending the sessions. Look out for details of
the CPD programme for 2021/22 coming soon.
An exciting new development for the Primary
Behaviour Service has been the opportunity to
work in collaboration with the Hampshire and
Isle of Wight Clinical Commissioning Group,
who have commissioned PBS to provide an
early intervention service for parents of children
and young people with social, emotional and
mental health needs, which can present in a
similar way to conditions such as Autistic
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Spectrum Condition, Attention Deficit Disorder,
Attachment Disorder, anxiety and poor
emotional well-being. Access to the Well-being
Support Service can be made via referrals
through GPs, paediatricians and other health
professionals. The service is aimed at children
from Year R through to Year 6, regardless of
their education status and is focussed on
providing a service to those children and
families who would not be supported by PBS
due to needs either not presenting in school or
school being able to meet those needs without
external agency support.
The service will work with parents/carers to
identify needs and recommend onward support
where appropriate. By providing early, targeted
support through a child-centred approach, the
service aims to:
•

Support parents/carers in helping children
self-manage and maintain good emotional
wellbeing.

•

Reduce the incidence of inappropriate
diagnosis.

•

Support parents/carers in helping children
get the most from their education,
regardless of the setting.

•

Promote a healthy home environment and
improve family dynamics.

A dedicated team of experienced PBS
practitioners have been seconded to the Wellbeing Support Service to provide the following
services and support for children living in
Hampshire:
•

Support for parents/carers in evaluating
their child’s needs, behaviour and emotional
well-being.

•

Support for families with crisis management
and conflict resolution.

•

•

Support for parents/carers in securing
successful strategies that enable their child
to self-regulate their behaviour.
Support for families in developing their
strengths, emotional resilience and
independence.

•

Support for families in becoming better
engaged with their child’s learning and
enabling them to access more of the
curriculum.

Referrals to the Well-being Support Service
must come from health professionals, with the
relevant paperwork available to GPs and
paediatricians through their internal IT systems.
Whilst funding for this service is currently
temporary until March 2022, it is hoped that it
will form part of the constantly improving
neurodevelopmental pathway, becoming one of
the first points of contact.
Finally, the Primary Behaviour Service remains
committed to delivering the highest level of
service delivery. We welcome feedback at any
time that helps us to shape the work of the
teams. To this end, we have launched
Headteacher Liaison Groups attached to each
centre. A small group of headteachers for each
centre have joined with the County Service
Manager and the Team Manager to build
relationships with local headteachers, evaluate
the effectiveness of the service and to seek
feedback and comments from our schools. It is
anticipated that these groups will meet termly
and that some monitoring and evaluative
activities will take place with group members
being invited to visit centres. If you are
interested in finding out more about joining your
local Headteachers Liaison Group, please
contact your local team manager:
•

Basingstoke, Deane and North Test Valley
based at The Harewood Centre 01256
329206.

•

New Forest and South Test Valley based at
The Clifford Centre – 02380 661777.

•

Winchester and Eastleigh based at The
Keppel Centre – 02380 613152.

•

Fareham and Gosport based at The Lennox
Centre – 01329 281890.

•

Havant and East Hants based at Robin’s
Oak – 02392 572676.

•

Rushmoor, Hart and East Hants based at
The Hive – 01252 814888.
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EMTAS

they will be able to help their child practice
these things ready for September.

Supporting children for
whom English is an
additional language with
the transition into Year R
You can begin to put in place strategies to
support your new learners of EAL during the
summer term, as soon as you have the details
of your new intake. It is important to make sure
you gather as much information about each
child and their family background to ensure you
have the right support in place. You will need to
find out:
•

what is the child’s first language

•

what is the home language (note that the
family may speak more than one language
at home, so it is important to find out which
is the strongest language of both the child
and their parents)

•

if the child was born in the UK or overseas

•

if the child has attended a pre-school, either
in the UK or overseas

•

if so, then were there any concerns raised
by the pre-school.

You also need to give the parents information
about the school in an accessible format. You
will need to try and ensure parents understand:
•

what their child needs to bring to school
each day ie bookbag, PE kit, packed lunch
(if they don’t want to take up UIFSM), a
change of clothes

•

what they should do if their child is ill

•

what support they can give at home – and
what language they should use

•

what is being covered in the curriculum

•

what children are expected to be able to do
independently eg toilet, dress and feed
themselves. If parents understand this now,
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Some families will not be familiar with the idea
of learning through play and may need more
help to understand the benefits of this
pedagogical approach.
In many countries, children would not start
school until they are six or seven so some
parents may be especially anxious about their
child starting school at four. Try and find ways to
help alleviate their concerns, eg you may offer
stay-and-play sessions at the start of the day in
the first few weeks.
You may need to simplify and/or translate key
information for your new parents. You may find
the resources for parents with children in Year R
helpful – these are available in translation from
the EMTAS website: https://www.hants.gov.uk/
educationandlearning/emtas/year-r-early-years/
earlyyearsguide. You can also direct parents to
the EMTAS language phonelines, a list of which
can be found on our website here: https://
www.hants.gov.uk/educationandlearning/emtas/
supportinglanguages/emtas-phone-lines.
You could include a phoneline card (example
below) in the appropriate language in your new
parents’ pack.
If you have concerns about an EAL learner that
is due to start in Year R, you can make a Year R
transition referral to EMTAS, using our online
form which can be found on our website: https://
www.hants.gov.uk/educationandlearning/emtas/
year-r-early-years/yearlyyearsarrivals.

This service is aimed at children and families
who need extra help with transition and the
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support can be adapted to suit the individual
•
needs of the children referred. More information
•
can be found in our leaflet Referrals for
transition into Year R which can also be found at
the above link.

Supporting Year R Learners of
EAL

•

•
The EYFS profile assessment is
underpinned by an understanding that
language is central to our sense of identity
and belonging to a community. The profile
•
recognises and values linguistic diversity.
Department of Education (2020) Early
years Foundation Stage Profile 2021
handbook

Ensure that your school and classroom are
welcoming places for all your families. Try and
include languages other than English in your
print and aural environment, eg:

accept non-verbal responses
use puppets, apps and props to encourage
and facilitate speech in both English and
first language
plan opportunities for informal conversation
with your EAL children; include areas that
need re-enforcing
to build confidence and promote
participation, try using closed questions
which can be answered non-verbally
provide ‘talk spots’ or ‘talking tables’ in
different areas of your setting; use adults in
these areas to facilitate the talk.

Reading
Support your learners of EAL with reading by
using:

•

put up multi-lingual signs and labels

•

dual language books

•

have multi-lingual books and resources in
your reading corner

•

•

invite speakers or other languages into your
classroom eg to help you tell a story in both
English and another language

real books that do not have a heavy phonic
content, but have rhythm, rhyme and
repetition

•

•

encourage the use of first language in play

wordless books that allow the child to
discuss the pictures and create their own
stories in first language

promote the use of first language for talkbased activities and to support writing

•

•

apps like Book Creator and My Story children can create their own stories in
school or at home to read and share

•

learn some basic words in your children’s
first languages.

•

props and puppets to aid understanding
and re-telling

•

video versions of well-known stories
alongside books.

Communication and Language
•

re-cast rather than correcting mistakes

•

encourage interaction with peers who are
good role models of English

•

provide opportunities for lots of repetitive
songs, stories and games

•

use gestures, visuals, body language and
facial expressions

Early Writing
•

send home a few keywords; include
pictures and ask parents to translate and
discuss meaning/equivalents in first
language
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•

provide different ways and opportunities for
mark making and practice with letter
formation

•

provide children with lots of opportunities for
talk before writing, in school and at home in
first language

•

allow children to rehearse words and
sentences – white boards, talking tins,
beads on a string etc.

•

provide children with a scaffold eg writing
frames, substitution tables, picture
sequencing and labelling

•

provide props and puppets to aid re-telling.

•

Play

cultures

Play is an effective way to allow opportunities
for talk. It also provides a safe space to try out
new language:
•

•

learning about each other’s and different

make sure your role play area and
resources reflect the variety of heritages in
your school – play food, different homes,
dressing-up clothes etc
use drama to explore new ideas, vocab and
stories

•

model and encourage commentary when
engaging in construction and play – ‘I am
putting a red brick on top’

•

facilitate the playing of collaborative games;
the talk around turn-taking, counting jumps
and game play is often repetitive and easy
to join in with.

•

helping children to learn ways to challenge
unfairness and discrimination

•

social stories

•

emotional wellbeing and self-esteem

•

highlight diversity and commonality

•

promoting FBV

•

encouraging talk.

It is important to remember that the doll is a
member of your class, not a toy.
More information about supporting YR learners
of EAL can be found on our website: https://
www.hants.gov.uk/educationandlearning/emtas/
year-r-early-years and Moodle: https://
emtas.hias.hants.gov.uk/course/view.php?
id=63.

Persona Dolls
Persona Dolls can be used for a number of
different purposes:
•

6

introducing a new member of the class
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Quick reference guide for practitioners: Supporting new EAL arrivals
in the Early Years, available on the EMTAS website and Moodle.

ICT Update: Making video material more interactive
by adding comprehension questions
ISL Collective is a free website. It is predominantly a TEFL website that shares worksheets
uploaded by its members. However, it also has an extremely useful video editing tool which allows
you to insert questions and tasks into a video.
After you have created your free account at https://en.islcollective.com/ choose a YouTube video
and paste its URL into the box found under the Video Lessons section of the website.
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Then press the red icon: ‘Make your own custom quiz’. Alternatively, you can choose a readymade vocabulary or grammar quiz, but you will need to check the content is right for your pupils.
You can see that there is a video tutorial on the right, which is very helpful.
As you play your video, you click the orange plus sign when you want to add a question. You can
choose from multiple choice, open ended questions, scrambled words etc. You can even give
a word for something in the picture that the pupils need to click on to demonstrate understanding,
which is really useful for learners of EAL.

Another feature we like is that you can set a small section to replay the relevant part if the learner
is unsure of the answer. This is really easy to set up by sliding the orange line backwards or
forwards to make the replay point where you want it (see image below).
Unwanted parts of the video can be cut
out using the scissors icon and you can
even make a key word list by clicking
Vocabulary List at the top of the video
whilst in editing mode. You need to add
the definitions and translations yourself,
but the good thing is that they will come
already attached to your video. Other
additions such as a lesson plan and
discussion questions can be added too
by clicking the relevant tabs above the
video.
Once you are happy with everything, you can choose Publish (top right) and it will be available for
everyone to see on the ISL Collective website. You can then share the link with your pupils. You
can see example of BBC Teach videos edited by EMTAS Specialist Teacher Advisor Lynne
Chinnery by following these links:

8
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https://en.islcollective.com/video-lessons/howthe-earths-tilt-creates-the-seasons?
code=oqWLUGZNkx

Gypsy, Roma and
Traveller News

https://en.islcollective.com/video-lessons/vikings
-ks2?code=oqWLUGZNkx.
For more detailed instructions on how to edit a
video on ISL Collective, visit the ICT section of
the EMTAS Guidance Library here: https://
emtas.hias.hants.gov.uk/course/view.php?
id=66.

Supporting English as an
Additional Language
(SEAL) Course
We are still recruiting for the Supporting English
as an Additional Language course 2021 – 2023.
Due to Covid-19, the first unit of this course has
been delayed to 1st February 2021.
SEAL aims to train a member of your staff to
become an EAL specialist in your school. The
course covers the following units:
•

Unit 1: An Introduction to Bilingualism - 18th
Oct 21

•

Unit 2: The Role of the Teaching Assistant
In supporting EAL - 14th Feb 22

•

Unit 3: EAL Parental Involvement - 6th June
22

•

Unit 4: Supporting Newly Arrived Pupils with
EAL - 10th Oct 22

•

Unit 5: Assessing Pupils: EAL and SEND 13th Feb 23

The EMTAS Traveller Team is now led jointly by
EMTAS Consultant Sarah Coles and Specialist
Teacher Advisor Claire Barker. Sarah is the
strategic lead and Claire is the operational lead,
dealing with day-to-day questions as they arise.
They are supported by two Traveller Teaching
Assistants.

Well-being Mentors
Effective working with Traveller communities
relies on building up relationships and trust with
the families over time; therefore, our offer to
schools focuses on delivering mentoring support
throughout the GRT child’s primary phase
experience. This includes a visit in their
secondary school to support transition and a
mentoring programme for GRT pupils who may
need support in the secondary phase.

The support is delivered by one of our team to
trained Wellbeing Mentors, who also work with
children for whom English is an additional
• Unit 6: The use of ICT and other resources
language. The role of the Wellbeing Mentor is to
to support EAL Learners - 22nd May 23
develop coping strategies with learners of EAL
For further information, see the EMTAS website:
https://www.hants.gov.uk/educationandlearning/ and children from GRT communities who are
struggling with their school experience due to a
emtas/training.
variety of reasons eg transition or settling in.
The mentoring sessions explore ways to make
the child more resilient in the school
environment.
If you have an EAL or GRT child who would
benefit from this sort of support, please contact
us at e-mail: EMTAS@hants.gov.uk.
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Virtual Interschool Book Club

GRT Excellence Award

We are very soon launching a GRT Interschool
This is an audit tool that
Virtual Book Club to encourage a love of literacy
allows schools to gauge
and reading. Initially, this is aimed at GRT pupils
how well they are
in Years 5 and 6 and will be held fortnightly. Our
catering for the needs of
aim is to set up a secondary school book club
their GRT students and
for Year 7 pupils starting in September, which
families. Participating
would enable any Year 6 pupils who started this
schools will be awarded
term to continue with it in September, so if you
a Bronze, Silver or Gold
are interested get in touch with Claire Barker, e- Award depending on where they are on their
mail: Claire.Barker@hants.gov.uk.
journey with their GRT communities. More
information about the GRT Excellence Award
On our website can be found here.
we have updated
many of our
Get in touch with us if you have Traveller
GRT-specific
children in your school and would like to know
resources and
more about how we might work together with
information
you, whether you want support for your GRT
guides which are students, work with your GRT Co-ordinator on
now more
strategic measures to improve eg attendance/
concise and
retention or cultural awareness training for your
easier to use to staff.
gain information
quickly. This
term we have
found many
The EMTAS Blog, currently being curated by
schools wanting EMTAS Specialist Teacher Advisor Jamie
more information Earnshaw, (https://emtas.hias.hants.gov.uk/
on the legal
blog/index.php?) is regularly updated with
aspects of the ‘T’ code and its application and
articles written by a wide variety of practitioners,
this too can be found on our website: https://
including EMTAS staff as well as school-based
documents.hants.gov.uk/education/emtas/GRT- staff, focusing on areas relating to the specific
needs of students from BME, EAL and GRT
T-Code-postcard.pdf.
backgrounds. Recent blogs include:
This academic year we started to offer termly
GRT Network meetings via MS Teams. The
Catering for the needs of more advanced
third meeting for the current year is planned for learners of EAL
Thursday 20 May 15:45 - 17:00 and focuses on
In this blog and accompanying videoscribe,
Transition to Secondary phase and Gypsy,
Chris Pim, Hampshire EMTAS Specialist
Roma, Traveller History Month (aka June).
Teacher Advisor, provides an overview of the
These meetings are open to staff in any
Hampshire school and attendance is covered by needs of more advanced learners of English as
an additional language (EAL) and identifies
the SLA with a small charge for colleagues
working in Academies. To book a place, contact some ways in which schools can support this
group of learners in their journey to full
EMTAS on e-mail: EMTAS@hants.gov.uk.
proficiency in their use of English across the
curriculum.

EMTAS Blog

Neurodiversity
https://emtas.hias.hants.gov.uk/blog/index.php?
entryid=76

10
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RE

Written by EMTAS Specialist Teacher Advisors
Lisa Kalim and Sarah Coles and published in
November 2020, this blog on Neurodiversity
Justine Ball, Hampshire
explores the space where EAL and dyslexia
Primary RE Inspector/
overlap. The blog describes the concept of
Adviser
language transparency which is about the
relationship between phonemes (units of sound)
It is a pleasure to
and graphemes (written symbols that represent
contribute to Primary
phonemes) and how this is more straightforward
Update and to update
and consistent in some languages than in
you all about the
others. It can have a bearing on people with
comprehensive
dyslexia in that more opaque languages (like
research that has been
English, French and Tamil) may present more
undertaken in the
difficulties than more transparent ones (like
review of the Locally Agreed RE Syllabus, Living
Spanish and Kannada).
Difference III, our work that has contributed to
the Climate Crisis project and to let you know
For Elise
about further advice, resources and expertise
https://emtas.hias.hants.gov.uk/blog/index.php? that are on hand to help in all that you do to
entryid=81
provide RE in your schools.
In this letter to her new born daughter, native
speaker of French and Hampshire EMTAS
Specialist Teacher Advisor, Astrid Dinneen,
reflects on her first steps as a parent raising her
baby bilingually.

Moving forward to Living
Difference IV: over 40
years of Hampshire RE

The EMTAS EAL Excellence Award: Going
Any Locally Agreed Syllabus for Religious
for Gold
https://emtas.hias.hants.gov.uk/blog/index.php? Education has to be reviewed every five years.
entryid=75
In this blog, Dawn Tagima, Cultural Ambassador
at Cherrywood Community Primary School,
writes about her experience achieving Gold in
the EMTAS EAL Excellence Award.
A new blog is posted every fortnight, so do
check our Moodle regularly. You can also sign
up to our Blog Digest email, which provides an
overview of the blogs posted each half-term.
Sign up here: https://www.hants.gov.uk/
educationandlearning/
educationnewslettersignup.
As Living Difference III came into force in 2016,
Patricia Hannam (the County Inspector/Adviser
for RE, history and philosophy) and I have
begun the process of reviewing the syllabus
ready for Living Difference IV to be launched at
the end of November 2021 in Hampshire,
Portsmouth, Southampton, the Isle of Wight and
some London boroughs who use our syllabus.
We began the process by calling an Agreed
Syllabus Conference and we are now in a
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process of review and consultation. We have
8 Age-related expectations are being
consulted a wide range of academics, members
considered in line with wider changes on
of faith communities, Humanists UK, SACRE
progression and assessment.
members, teachers, young people from the
9 Further thinking will be added on how we
SACRE Youth Voice and others who are in the
understand the term religion, especially in
field of religious education. We have considered
relation to national conversations about
areas that need to be reviewed following
religion and worldviews.
consultation with teachers and scholars, areas
10 Further thinking will be added to consider
that need to be amended due to national
the importance of decolonising the RE
educational changes (such as the Early Years
curriculum and how this might look in the
Foundation Stage Framework) and changes in
syllabus.
the wider national religious education world.
The remainder of this term will be spent writing
and refining Living Difference IV and I will share
What changes are we considering our thoughts with teachers in network meetings
for Living Difference IV?
and other RE CPD, so please ensure you come
along and hear about the latest developments
1 We have consulted widely to ensure that
and be part of the conversation. It is a very
our purpose statement for RE meets the
exciting time for us in Hampshire and I know
needs of our teachers and children and that from all our discussions that we are considering
it reflects what our aims are for RE in all
all the current thinking, research and ideas that
schools.
will help to ensure Hampshire RE remains at the
2 The number of religions and non-religious
heart of good RE for the foreseeable future.
traditions to be studied at each stage is
being considered to allow for greater
response to the diversity of religion and
belief in communities.
3 Progression in each key stage is being
considered in detail and further examples
I have been working in a small group with Pat
are being developed for teachers.
Hannam (County Inspector/Adviser for RE,
4 We are working on continuity between KS2 history and philosophy), Minnie Moore (Rights
and KS3 to ensure that our primary children and Diversity Education RADE Adviser) and
are well prepared for secondary RE and
Jayne Stillman (County Subject Inspector/
that teachers in KS3 know what children
Adviser, Visual Arts) to explore a range of
have studied in more detail.
possible approaches to engage schools in
5 The range of A, B and C concepts is being
developing climate change education and
reviewed with experts and amended in
awareness.
some cases.
Our initial research into existing online
6 We are considering the inclusion of time for
resources for schools revealed that there was a
children to pursue individual self-directed
large amount of materials to support the
study in RE to explore their own interests
teaching of climate education, but the extent to
following a unit of RE that has provoked
which schools were aware of them was unclear.
further questions. Colleagues are currently
Therefore, we wanted to make schools aware of
working with this to provide some examples
these and to include further resources that HIAS
to consider.
have produced across subject areas, so that
7 EYFS elements of the syllabus have been
schools can further develop and broaden their
checked with our Early Years Advisers to
approaches to climate education.
ensure that our syllabus reflects national
developments.
The group decided to develop rigorous and
creative approaches within the context of their

Climate Crisis work with
RE

12
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subject specialisms whilst recognising that this agenda ultimately needs to be cross-curricular and
embedded across all aspects of school life.

Examples of the art already produced by schools in response to the initiative, with thanks to Jayne
Stillman.

Further information about the project is already available from the RE Moodle (https://
re.hias.hants.gov.uk/course/view.php?id=128) including a questionnaire that you can use with
your own children in school, and has been shared through a schools communication to all
schools. It provides a great opportunity to celebrate, share and ultimately develop climate
education across Hampshire school communities whilst ensuring sustainability within the wider
curriculum.
It is intended that four RE cycles of enquiry are produced for teachers to use in their schools to
support the development of thinking around the concepts of:
•

stewardship

•

responsibility

•

change and

•

adapting.

These will be added to the climate crisis page as they are developed and have been chosen
based on the initial thinking around climate change and the ideas raised by current scholars in the
field.

Work has already started on the rest of the cycles of enquiry and includes:
•

A focus on the Christian responses to the environment, through a study of the creation story
in the Old Testament and the aims of the Roman Catholic and Church of England.

Primary Update | Summer 2021

13

•

A focus on the concept of khalifah in Islam
and the message of looking after something
that does not belong to you for future
generations.

•

share ideas to respond to the theme of
Climate Crisis while developing children’s
own thinking on the issue and

•

consider the development and planning of
cross-curricular work in their own school
about Climate Crisis

•

to contribute to developing a school
response to communicate school’s
messages about Climate Crisis and
environmental issues.

Please contact us to contribute your ideas and
to suggest any resources that you have used
that can be added to ours. If you have ideas that
you are already working on, please tell us so
that we can share good practice.
•

A focus on the Jewish festival of Tu
B’shevat through the concept of trees,
linking to work already available in the
teaching pack Trees as a symbol available
from the RE Centre: https://
re.hias.hants.gov.uk/course/view.php?id=7.

•

A focus on Sikh teaching about the
environment and the teachings of Guru
Nanak.

The RE cycles of enquiry through key concepts
will inform teachers about the project and
provide ideas to:
•

raise awareness of pressing environmental
topics concerning Climate Crisis.

•

develop appreciation of the responses of
religious communities around the theme of
Climate Crisis.

14

Help we can offer in RE

We offer many services to help you improve
your RE, many of which make Hampshire
unique in the support it provides for teachers.
Below is a summary of how we can help:
•

Hampshire has its own County RE Centre,
(http://www3.hants.gov.uk/education/hias/
curriculum-resources-centres/county-recentre.htm) managed by Lydia Revett,
which offers support for all aspects of RE,
resources to buy and to loan for your
teaching. The Centre has a large variety of
teaching packs to purchase which support
all your teachers with detailed lessons on
the Living Difference III cycle of enquiry.
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The Centre also has a wide range of books,
DVDs and artefacts to help build your
subject knowledge so that lack of this is not
an issue for teachers.
•

The HIAS RE curriculum site
www.hampshire-reweb.co.uk (available free
of charge to Hampshire schools via the
Services Portal) provides a very large range
of medium-term plans for you to select from
to build your long-term plan for RE. These
give you the framework for your teaching
and help you focus on the chosen concept
closely with children. The planning is
already done for you as are your links to
cross curricular learning and SMSC, saving
you time and worry. This site also provides
contact lists of visitors for RE, guidance on
managing RE, collective worship and
withdrawal. Definitely worth a visit!

•

There are a range of county network groups
for RE which take place once each term
across the county and in each one we focus
on:

The packs are ideal if
you have staff who
are unfamiliar with
the syllabus, new to
the school or underconfident in RE who
need support with the
content of what they
are teaching. For a
full list of our packs,
visit: http://
www3.hants.gov.uk/
county-re-centre/reresources.
•

The County RE Centre has a wide range of
artefact boxes which help bring your RE to
life for children. These are available for all
religions and for a small charge, can be
delivered free of charge by the Hampshire
courier. They cover areas as wide ranging
as Christmas, Easter, Divali and Passover
and make a big difference to teacher
confidence. To view the artefact box
catalogue, visit: http://www3.hants.gov.uk/
county-re-centre/re-artefact-boxes.

−

your RE planning

−

RE policy

−

auditing RE

−

teaching using the Living Difference III
cycle of enquiry

−

assessing RE using the syllabus agerelated expectations

−

best practice in RE
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−

subject awareness through subject
booster workshops.

RE subject leaders value these to network
with others and to check where their RE is
going well and where it can improve. To
book on one of these, please visit the
Learning Zone. Instructions for booking are
available here: https://tinyurl.com/
HTLCLMS or email HTLC courses:
HTLC.Courses@hants.gov.uk.
•

•

There are courses for new to RE subject
leaders (How to manage RE effectively at
KS1 and KS2) and courses to help you
assess your RE (Assessment in primary
phase RE) which are also available to book
on the Learning Zone.
If you are teaching in a Church of England
school and using Understanding Christianity
as a resource for supporting the teaching of
Christianity with Living Difference III, there
are training courses which will help you to
use the resource with the cycle of enquiry.
To ensure your school is meeting its legal
requirements for RE, book onto this course
through the Learning Zone.

and how it supports ‘well-being’, in fact often it is
difficult to get everyone to pack up! During the
recent Covid times I have adapted these to be
virtual - the feedback has been fantastic, and I
have seen that ideas have been used
immediately afterwards in the classroom and for
remote learning.
The new year’s series of workshops are now on
the Learning Zone. The summer term’s sessions
will be virtual, and we will resume to being faceto-face as soon as we can. The 2021-22 will
focus on the following topics:
Summer: Learning Journeys in Sketchbooks
Autumn: Something about Textiles
Spring:

Crazy for Clay

Please do join me for this year’s meetings,
check out the Learning Zone for details:

If there is anything else we can do to support
you in your RE, please get in touch and talk to
us. My email is: Justine.ball@hants.gov.uk.

Art Primary Update
Art Support Networks
The art support groups have been taking place
since I arrived in Hampshire County Council,
eighteen years ago, and they were introduced
just before my arrival. Ordinarily, they take place
around Hampshire at host schools, and I travel
to run them as a twilight offer with teachers and
teaching assistants arriving at 4pm for an hour
and a half’s full-on programme about a practical
task and the associated thinking about skills,
planning, progression, and assessment. They
provide an opportunity for networking and
delegates often talk about the ‘feel good’ factor
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The spring art support meetings concerned
using mixed media to create landscapes
inspired by artists. We looked at works by artists
to stimulate our thinking and we considered their
use of colour, pattern, shapes, and lines.
Mixed media describes artwork in which more
than one medium or material has been
employed. We also explored using a range of
skills including drawing, painting, collage, and
printing. This workshop aimed to use resources
that could be sourced for remote learning by
teachers and children, if working from home,
and about being mindful about sustainability.
It links to the statutory guidance found in the
EYFS and expressive arts (ELG 16 and 17) and
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the national curriculum KS1 and 2. These state the need to experiment and investigate creatively
whilst using skills and media in learning.

Having collected all the resources, it is best to
sort them and to also relate them to the style of
the artist and the colours you would like to use
to create your composition. To organise and
manage this, we used a stepped process of a
series of tasks. We selected and ripped and cut
from newspapers and magazines and we then
prepared papers using different media on
different surfaces, such as nail varnish, pastels,
wax crayons, watercolours, felt pens, sharpies,
printing, poster paints etc. We experimented
with rubbings and printing too.

My Wiltshire landscape
inspired by the landscape
artwork of Ton Schulten

Now time to start your composition, have your artist’s image to
hand for reference, you could make a copy of this or you could
do your own landscape (have a photograph to guide you). Using
one side of the inside of an opened, used, A5 size envelope, this
will be the canvas for the artwork. Consider the composition of
the landscape and think about the proportion of the background,
midground and foreground, you could trace the outlines of your
chosen image (as below) to appreciate the sections further, trace
on the reverse too, and this can be used to use for tracing on
different papers to create your artwork (you may choose - it is
easier without). Start by working from the top of your background
down to the foreground. Rip and cut papers and place them onto
the envelope, glue into place and gradually work down the
artwork. Once the composition is dry, add any lines and details
with pens, paints, and pastels.

This workshop could be used for other genres such
as portraits, nature, animals, links to books, cultures,
and countries etc; teachers had many ideas for links
to projects and for different year groups.

Jayne Stillman
County Inspector/Adviser for Visual Arts
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Design and Technology
During this past year, the teaching of D&T has faced many challenges but also public
acknowledgement of the importance of the subject, due in part to the production by many schools
of critically important personal protective equipment needed by our key workers during the
pandemic. Despite the perception that schools have been closed during the various phases of
lockdown, as we know schools have been open to the children of key workers and those that are
vulnerable. D&T has continued to be taught in schools and virtually to children at home throughout
the pandemic.
This has required the teaching of D&T to become less
structured and more resourceful. With limited materials
available during lockdown, teachers and children
became evermore creative with their designing and
making. Design briefs were challenging, prototypes and
mock-ups developed, and the iterative design process
followed as never before.
The teaching of food during lockdown became a family
affair with teachers commenting on how much parents
were enjoying taking time out of their day to cook with
their children and learn all about food and nutrition.
We have continued to run as many of our D&T courses
as possible during the past year, albeit virtually. This has
enabled a wider audience to attend our courses and
given us scope for the future to run our courses as a
blended mix of face-to-face and virtual delivery.
Our spring cluster meeting was held virtually with the
theme of developing skills and knowledge in textiles
printmaking during lockdown. We discussed the
opportunities that were available to teach textiles during
lockdown and the skills and knowledge that could be
transferred once we were
back in the classroom. We
looked at alterative materials
that could be used in the
home to continue the learning
journey without the need for
specialist textiles equipment.
This led to some very creative
outcomes. We printed textiles
using a variety of different
mediums and looked at
texture/resist/roller printing
amongst others.
We also explored the work of
other designers in textiles as
part of the KS2 National
Curriculum for D&T. We
chose from a list of historic

18
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and contemporary British textiles designers and as part of this exploration used CAD/CAM to
manipulate their designs into a placement print.

Lucienne Day inspired clothing prints

The D&T primary network meeting was held virtually again in the
spring term with a focus on structures. We used part of our
meeting to develop resources for the teaching of shell structures,
we made pull-up nets to explore the construction of various
shapes and how these could be used with children to develop
their skill and knowledge around structures. The spring workshops
(as with the summer and autumn previously) were designed so
that teachers would be able to participate from home and use
resources to hand if necessary. Teachers were also given the
opportunity to share the new skills they have developed during
virtual teaching. This D&T primary network virtual format will continue until the autumn term when
we hope to be able to return to face-to-face meetings.
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CPD D&T courses – 2021-2022
Moving forward to the year ahead, we have some exciting courses planned for D&T:
• Termly support group workshops
•

Level 1 Food Safety Training

•

Level 2 Food Safety Training

•

Exploring the Work of Other Designers in Primary Design and Technology

•

Planning, Progression and Assessment in Primary Design and Technology

•

Essential Health & Safety for delivering Primary Design and Technology

•

Being a Design and Technology Subject Lead in the Primary School

•

Primary STEM Themes Workshop

•

Preparing for a deep dive into D&T

•

Developing computer aided design in D&T

Please find a list of courses currently available on the Learning Zone (https://tinyurl.com/
LearningZoneGuidance). All training will be held virtually in the summer 2021 term. We look
forward to the return of some face-to-face training in autumn 2021. Please contact me for any help
and information that you require: e-mail: sarah.pook2@hants.gov.uk.
Sarah Pook
County Inspector/Adviser, Design and Technology
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ICT

In this article, I will share how I implemented the
PRIMM approach with my primary school pupils
and some of the key things I have learned from
the experience. I will go through how I applied
each step of the process in my teaching and
how the pupils responded to the different
activities involved in each step. I have also
created some of my own resources, inspired by
Phil Bagge shares how he implemented the
PRIMM approach with his primary school pupils the PRIMM approach, which I hope will be
useful for primary teachers.
and the impact this had on their knowledge,
creativity, and code comprehension.

PRIMM programming with
KS2 pupils

Phil Bagge
Phil is the Computing
Inspector/Advisor for
HIAS. He is a teacher at
Ringwood Junior School
and Otterbourne Primary
School. Phil is also a CAS
community leader
(@baggiepr).

Predict
In my experience, when teachers are
introducing a new programming concept, such
as indefinite loops or conditional selection, the
first step will be for them to spend time with their
pupils ensuring that they understand these
concepts away from the computer. This may
involve making links with any existing
knowledge or role playing.

The next step will be for the pupils to look at
some carefully selected code on paper which
uses the new concept and predict what they
PRIMM
think it will do. With my own learners, this has
taken the form of a pupil drawing, a pupil writing
PRIMM stands for Predict, Run, Investigate,
a summary of what the code does, or a pupil
Modify and Make. It is an approach to help
teachers structure lessons in programming, with matching the code to a well-prepared teacher
summary of what the code does. I make this
each step representing different stages of a
activity low stakes; it is okay for pupils to get
lesson, or series of lessons. Much like young
children learn to read before they write, PRIMM their prediction wrong or partially wrong –
especially if they can see why it went wrong in
calls for students to read, explore, and
the next stage.
understand code before taking ownership of
programs and writing their own. It also fosters
Predicting is a great activity for pupils to do
dialogue in the computing classroom, with
individually, or to work through with a partner of
students encouraged to discuss programmes
a similar skill level. What I especially like about
and work on them collaboratively.
this step is that it encourages pupils to focus on
the
The clear steps involved in PRIMM, as well as
wider
the key aspects of the approach mentioned
above, mean that it can be particularly useful for purpose
teachers who are new to teaching programming. of the
code
It can also be very helpful for teachers whose
before
students are struggling to understand a
going
particular concept. The approach has already
deeper.
been used by many primary and secondary
educators around the world. A study in 2018
Pupil
with 500 learners aged 11–14 showed improved
prediction
learning outcomes after 8–12 weeks of
in Year 4
programming lessons using PRIMM1.
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Run
Running the block-based code examples gives
pupils a chance to see if their predictions were
correct. It also gives them time to explore
aspects that might not have been included in the
paper prediction due to space. I encourage my
pupils to click on individual scripts and run them
on their own – this allows them to look for
examples of the concept we introduced in the
beginning. I find that this step is a great
opportunity for pupils to enjoy the program and
appreciate its cleverness, which they are now
likely beginning to comprehend.

than just running it, with the Investigate stage
guided by the teacher. I have found that most
pupils will not investigate the code carefully
without some input and guidance from the
teacher.
In her recent Hello World article, The I in
PRIMM, the developer of PRIMM Sue Sentance
explored the Investigate phase of the approach
in depth. In the article, she outlines how the
Block Model framework can help pupils to get
the most from the Investigate phase by
supporting them to thoroughly understand a
program.
When asking my pupils to investigate their code,
I regularly include the following questions:
How is the newly introduced programming
concept being used?

•

Can they spot where initialisation has been
used, in order to ensure code always
operates in the same way however many
times it is run?

•

Are they revising concepts covered in
previous modules?

•

Can they explore the flow of control?

I have found that pupils now work much harder
in the lessons than I do. This frees me up to
work with pairs who are struggling.

Code to run

Investigate
This is where pupils get to think really deeply
about the code. PRIMM builds and draws on
other approaches in computing education,
including the Use-Modify-Create progression.
When first experimenting with Use-ModifyCreate, I took the ‘use’ step quite literally and
asked pupils to use the code without any
stipulation, question, or instruction. The most
skilled programmers and those who were good
at asking questions got something out of the
exercise, but the vast majority of pupils made no
attempt to read the code carefully or define their
own questions. It was not until I considered UseModify-Create with PRIMM in mind that I
realised that ‘using’ code needs to involve more
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•

I regularly provide reading
support if using a paper copy
of the questions provided in
my Investigate and Modify
resources, but now that we
are using Google Classroom,
there are Chrome extensions
that will read highlighted text.
This allows me even more
time for formative
assessment.
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Drawing the flow of
control

Modify
In my experience, many pupils are risk averse and do not like to attempt things if they are not sure
what the outcome will be. Code modification helps pupils to experiment in a safe and structured
way. It is a step towards building code creatively using what is already to hand. Teachers can
support pupils to become more creative by asking careful questions which gradually increase in
complexity. This aligns with the concept of the zone of proximal development, whereby a teacher
can progress a pupil’s knowledge by supporting them through a task slightly above their current
skill level.
I have found that self-marking the Investigate and Modify phases is all part of the learning
experience for pupils. For both steps, I ask pupils to show me their work if they have got over half
of their questions wrong. I always start by asking pupils to tell me about a question they got wrong
to see if they now understand it after they have seen the answer. The vast majority of pupils can
describe exactly why their answer is wrong, which leads me to conclude that self-marking is a
really important part of the process.

Asking questions in the Modify phase encourages deep comprehension

Make
Sue Sentance identified in her Key Stage 3
(ages 11–14) research that moving from
Modify to Make can be potentially difficult. I
have also found the same for Key Stage 2
(ages 7–11) pupils. In my experience, two
successful ways around this have been to
expand the scope and complexity of the
Modify challenges and to give easier initial
Make challenges that involve adding things to
the existing project studied. In the Toy
Giveaway project (pictured), that introduces
count-controlled loops, pupils study animated
toys that move, change costumes, and so on.
For my pupils, a very successful initial Make
project is to add another toy to the table and
program it using a count-controlled loop.
In the Toy Giveaway project, pupils are
Adding to the template project means that all
supported to move from Modify to Make by
the code examples that pupils worked with, and adding to an existing project template.
thought deeply about, are only a click away.
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When I asked them about it, my pupils identified
that one of the reasons that they enjoyed using
code comprehension methods was that they
always felt that they got to make something
themselves. Protecting this has been important.
If pupils are working slowly and it becomes
obvious that they might not get time to make
something creative, I typically reduce the
number of questions to ensure that everyone
gets to the Make stage.

Further reading
1. Sentance, S., Waite, J., & Kallia, M. (2019)
Teaching computer programming with PRIMM:
a sociocultural perspective. Computer Science
Education. 29 (2–3), 136–176.
2. Teach Computing Quick Read on PRIMM:
https://blog.teachcomputing.org/using-primm-tostructure-programming-lessons/.
3. PRIMM: Something for your programming
pedagogy toolkit? Sue Sentance, Hello World
issue 4, p.62-63.

Final thoughts
Amongst my pupils, code comprehension
methods like PRIMM have not always been
successful in their first few weeks of learning
Scratch. I think this is because at that stage they
do not have enough knowledge of the
programming environment to investigate or
modify code independently. However, once
pupils have good knowledge of the
programming environment, PRIMM is a fantastic
strategy for developing pupil knowledge and
agency in the primary classroom and one that
reduces teacher workload for non-specialist
teachers.

Code-it resources
The original research for PRIMM is based on
text-based programming in Key Stage 3,
however I was so impressed by the initial trials
of this methodology in Key Stage 2 that I
created a detailed free curriculum for primary
schools, which draws from the PRIMM
approach. This can be found at: http://codeit.co.uk/gold/. Also look out for new book
resources commissioned by HIAS that include
this methodology next year.
Many educators try out my resources and
record short sound files saying what worked,
what pupils struggled with, and how they have
adapted the planning. I really value these. If you
use these resources, please get in touch: http://
code-it.co.uk/contact/.

4. An overview of PRIMM: https://
primming.wordpress.com/.
Phil Bagge
Inspector/Adviser for Computing

English: Adapting our
provision
Over the past year, as schools adapted their
teaching to a blended learning approach, we too
have adapted our support and training provision.
Our courses moved from face-to-face sessions
to virtual, including our first remote English
conferences! We are continuing to include
aspects of online support within some of our
courses and for 2021/22 we have a new
structure to our English Core Provision offer.
The course will be structured as a blend of
virtual and in-person sessions, taking into
account the positive feedback around the
flexibility of remote sessions, while retaining a
physical network.
We will also be offering two opportunities for
head teachers to work alongside their English
leads in strategic planning sessions as part of
this structure. The course also includes our
popular annual conference, an opportunity to
hear from inspirational speakers and authors as
well as taking part in practical workshops.
As ever, the content of our English Core
Provision sessions will be guided by local and
national priorities. With the effects of the
pandemic on pupils’ education still being
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evaluated, we will continue to work with English
leaders to maximise pupil progress in spoken
language, reading and writing, drawing on up-todate research and thinking in primary English.
Regular national and local updates will also be
provided at each session, allowing leaders to
stay current with the developing landscape of
this core subject. To book, please search
English Core Provision in the Learning Zone
and select your local offer: https://tinyurl.com/
HTLCLMS.

Reference
Fisher, D., Frey, N., Hattie, J., Thayre, M. (2017)
Teaching Literacy in the Visible Learning
Classroom. SAGE Publications.
Owen Tromans
Teaching and Learning Adviser (English)
Lisa Karalius
General Inspector (English)

As the delivery of our support has evolved, so
too has our training offer. We work closely with
schools to ensure our courses and materials
meets their needs, and this year, we have
created a wide range of resources to support
blended learning and the pupil’s return to
school. We are offering training on aspects of
English that have been identified as a priority.
Schools may have noticed that children’s
fluency and stamina in reading has been
impacted over the last year. We have therefore
created courses focusing on accelerating
learner’s progress in fluency and stamina.
‘Fluency is the bridge between decoding and
comprehension… Fluent oral readers should
be able to read orally with speed, accuracy and
appropriate expression.’
The course includes practical strategies to use
in the classroom, including effective assessment
and the teaching of phonemic awareness, and
sight words. Approaches are shared for working
with an individual learner, group of children or a
whole class and time is given to create an action
plan.
The course is running in the summer term, for
two afternoons and we look forward to you
joining us.
If you would like any bespoke support with
English, please contact a member of the English
team who would be happy to help.

Contact

Owen Tromans, e-mail:
owen.tromans@hants.gov.uk

If you have any suggestions for future content
in Primary Update, please contact:

Lisa Karalius, e-mail: lisa.karalius@hants.gov.uk

Jeremy Malessa-Thompson (editor)
E-mail: Jeremy.MalessaThompson@hants.gov.uk
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