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There is a bewildering range of published tools that claim to profile, assess and sometimes measure 
Trauma, Attachment and social and emotional skills.  Any tool to profile or measure these skills and 

difficulties has to fit the views, goals and needs of the school or pupil, not the other way round. All settings 
will need to examine any profiling or assessment tool carefully and consider whether it is suitable. 
 
For example, does it cover what matters to people in the school, is its terminology appropriate and how well 

has it been tested? Details of some well-founded tools that would settings in measuring the impact of 
becoming ‘Attachment  & Trauma Aware’ are listed below: 

1. Strengths and Difficulties Questionnaire (SDQ) is a brief behavioural screening 
questionnaire for 3-16 year olds. It exists in several versions but all versions ask questions 
on emotional symptoms; conduct problems; hyperactivity/inattention ; peer relationship 
problems and prosocial behaviour http://www.sdqinfo.com/ 
 

2. The Boxall Profile is an assessment tool for children and young people's social, emotional 
and behavioural development. This consists of items describing behaviours that inhibit or 
interfere with the child's satisfactory involvement in school- self-limiting features, 
undeveloped behaviour and unsupported development. Individualised, achievable targets 
for social and emotional aptitudes are then set for the student which are reviewed and re-
assessed periodically https://boxallprofile.org/  
 
 

3. Class emotional literacy indicator: Looks at seven aspects of class behaviour that relate to social 
and emotional skills – motivation, conflict handling, class climate, self-management, relationship 
management, openness of communication, and tolerance of differences. Aims to indicate which 
aspects are less strong and which are not seen as a problem, to form the basis for development. 

This can be completed by the class teacher alone, or in consultation with the pupils. See 
www.schoolofemotional-literacy.com/ 

 

4. School Emotional Environment for Learning Survey (SEELS): Helps schools shape emotional 

environments that enable pupils to learn and grow. There are separate questionnaires for staff and 
students. The results are then collected to give a picture of the extent to which the quality of 
communication and relationships in the school leaves people feeling capable, listened to, accepted, 

safe and included. Research by Antidote, the Campaign for Emotional Literacy, has demonstrated 
that these dimensions are linked to the capacity of students to be resilient, creative, curious and 
interdependent in their learning. See www.antidote.org.uk  

 
5. ENABLE (emotional needs, behaving and learning in education): IT-based profiling tool to help 

practitioners carry out an audit of school provision in relation to social and emotional difficulties in 
addition to assessing the development of individual pupils. Based on six building blocks to 

emotional and social development. See www.enable-online.com 
 

6. Nurturing Emotional Literacy: Straightforward, user-friendly checklists for assessing emotional 

literacy in schools, families and an LA, plus inventories and exercises for staff to explore their own 
skills. By Sharp, P. (2000), London: David Fulton. 

 

7. Emotional Intelligence Competency. The ECI™ is a 360-degree instrument for adults. It 
gathers information from colleagues, bosses, and those who you may line manage. The 
results of the test are reviewed individually and confidentially with an ECI coach.  PLEASE 
NOTE: The Virtual School can offer all settings participating the opportunity for their 
staff to undertake the ECI by contacting Rachel Allen to confirming participation. The 
ECI was developed by Hay-McBer Associates using the latest research and It is based on 
the work of Daniel Goleman, PhD, who is a development advisor of the Hay-McBer® test. 
Goleman is the author of the range of books entitled Working with Emotional Intelligence 
(Bantam Books, ©1998).  

  

http://www.sdqinfo.com/
https://boxallprofile.org/
http://www.schoolofemotional-literacy.com/
http://www.antidote.org.uk/
http://www.enable-online.com/
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Section 1: Audit tools to measure School ethos, culture and policy 

Trauma & Attachment Aware Whole School Survey 

Y = yes, N = no                                        V = very, R = reasonably, P = partially, N = not at all 

 Questions Y N Follow up Questions V R P N Comment 

A Is there a clear management 
structure in place to promote 
attachment awareness and 
social and emotional skills in 
the school? 

  How effectively do school 
leaders show their awareness of 
attachment difficulties or disorders 
and social and emotional skills in 
their leadership style? 

     

B Is there a statement in the 
school aims or policies that 
sets out the school’s approach 
to both the development of 
attachment and social and 
emotional skills? 

  Has the school identified the skills it 
thinks are important for pupils to 
learn? 
 

     

C Do staff have up to date 
knowledge about how 
children’s brains develop and 
how this impacts on learning 
and relationships? 

  Do all staff (including non- teaching 
staff) know what trauma and/or 
attachment difficulty is and identify 
young people affected by? 

     

D Do staff and pupils understand 
the effect of stress and trauma 
on the brain (e.g. knowing 
when they have gone into 
‘fight, flight or freeze’) including 
their own? 

  Are staff and pupils supported to 
recognise their own responses to 
stress and are pupils given 
strategies to support them to self-
regulate (feel calm & safe)? 

     

E Is work on attachment 
difficulties & trauma linked with 
the teaching and learning? 

  Are all subject teachers 
contributing to this curriculum 
through the content and methods of 
their teaching? 

     

F Does the approach to 
discipline encourage staff 
and pupils to reflect on their 
feelings and learn 
to manage them effectively? 

  To what extent are pupils 
encouraged to take responsibility 
for their learning and behaviour ? 

     

G Does the school have clearly 
defined structures and 
systems for supporting pupils 
with trauma or attachment 
difficulties? 

  Do staff change what they do 
according to what is most effective 
with individuals? 

     

H Do staff recognise the 
importance of their own 
emotional state when 
interacting with a child with 
attachment difficulties? 

  How effectively do staff develop 
positive relationships with pupils 
including the most hard to reach? 
 

     

 
I  
 

Does the school seek the 
support of outside agencies 
and have arrangements for 
specialist referral when 
needed? 

  Does the school involve 
parents/carers in developing social 
and emotional skills? 
 

     

 
J 

Does the school have systems 
in place to assess the trauma 
and/or attachment difficulties? 

  Are all staff effective in planning to 
support individual needs to secure 
engagement & achievement for all? 

     

M Does the school environment 
reflect the variety of cultures 
and social backgrounds from 
which the pupils and staff 
come from? 

  Do spaces support different types 
of social activity to help build social 
skills (e.g. team play, games for 
pairs or small groups, relaxation, 
confidential chats)? 
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Section 1 Links to Other Tools 

 

Educational settings may already use the tools below and could make a comparison over time: 

1. SEAL Profiling Tools (DfE Secondary SEAL resource). This resource contains a wide range 

of audits tools which are suitable for all phases and types of educational setting. This 

includes audits for Social, emotional and physical climates of your school or setting. 

 
2. ENABLE (emotional needs, behaving and learning in education): IT-based profiling tool to help 

practitioners carry out an audit of school provision in relation to social and emotional difficulties in 
addition to assessing the development of individual pupils. Based on six building blocks to 
emotional and social development. See www.enable-online.com 

 
3. School Emotional Environment for Learning Survey (SEELS): Helps schools shape emotional 

environments that enable pupils to learn and grow. There are separate questionnaires for staff and 
students. The results are then collected to give a picture of the extent to which the quality of 

communication and relationships in the school leaves people feeling capable, listened to, accepted, 
safe and included. Research by Antidote, the Campaign for Emotional Literacy, has demonstrated 
that these dimensions are linked to the capacity of students to be resilient, creative, curious and 

interdependent in their learning. See www.antidote.org.uk  

 

 

 

 

 

 

 

 

 

 

 

 

Talk to other educational settings at your network meeting for more ideas and 

resources 

  

http://www.enable-online.com/
http://www.antidote.org.uk/
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Section 2: Tools to measure/audit Staff knowledge, understanding and skills 

Example Staff Questionnaire    Please tick - 1 is very like me  4 not very like me  

Social or 
Emotional 
Aspect of 
Learning 

Question N/A 1 2 3 4 Comment 

S
e
lf

 
A

w
a
re

n
e
s

s
 I always know what I am feeling?        

I find it easy to talk about my feelings.       

I am aware of my own strengths and limitations.       

On the whole I am pretty content with who I am.       

I am aware of my own prejudices and 
intolerances. 

      

M
a

n
a

g
in

g
 

F
e

e
li

n
g

s
 

 

I have good strategies to help cope when I get 

angry. 

      

When I lose or fail on the whole I remain pretty 
calm. 

      

I tend to think before I act.       

I do not have many ‘bad days’.       

M
o

ti
v
a
ti

o
n

  I tend to finish what I start.       

When I am faced with a difficult challenge I 

generally rise to it. 

      

On the whole I do things when they need to be 
done. 

      

I tend to know why I am doing what I am doing.       

E
m

p
a

th
y
 I usually know when people are unhappy even 

when they say nothing. 

      

I am interested in why people do what they do.       

I care what happens to people.       

I do not often find myself feeling critical of people.       

S
o

c
ia

l 
S

k
il

ls
 

On the whole I find it easy to get along with 
people. 

      

I am a good listener.       

I have several good friends.       

I prefer to sort out problems with other people 

rather than argue. 

      

When I am in a new situation I rapidly find ways to 
join in. 

      

I will stand up for something I believe is right even 
if others I care 

      

A
tt

a
c

h
m

e
n

t 
A

w
a

re
 

Are you aware on how unmet attachment can 
affect a young person? 

      

Do you understand how attachment can affect a 
persons ability to learn? 

      

Are you confident you know about the pupils in 

your class and whether they have any unmet 
attachment needs? 

      

Do you think all your staff in your setting, 

understand how attachment and trauma affect a 
young person’s ability to learn? 

      

Do you think you understand how trauma can 
impact on a pupils’ behaviour? 

      

Do you think you understand how trauma can 
impact on a pupils learning? 

      

Do you consider a pupils well being in the way you 
teach them/talk to them? 
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Young Persons Questionnaire (Aged 11-18)    Please tick - 1 is very like me  4 not very like me 
 

Social or 
Emotional 
Aspect of 
Learning 

Question 1 2 3 4 Comment 
S

e
lf

 A
w

a
re

n
e
s
s
 I can take responsibility for my actions and learning.      

I feel good about the things I do well, and accept myself for 
who and what I am. 

     

I can recognise when I find something hard to achieve      

I can identify, recognise and express a range of feelings.      

I know that feelings, thoughts and behaviour are linked.      

 I can recognise when I am becoming overwhelmed by my 
feelings. 

     

I know that it is OK to have any feeling, but not OK to behave 
in any way I feel like. 

     

 M
a
n

a
g

in
g

 F
e
e
li

n
g

s
 

 

I can stop and think before acting.      

I can express a range of feelings in ways that do not hurt 
myself or other people. 

     

I understand that the way I express my feelings can change 
the way other people feel. 

     

I can adapt the way I express my feelings to suit particular 
situations or people 

     

I can calm myself down when I choose to.      

I have a range of strategies for managing my worries       

I can change the way I feel by reflecting on my experiences 
and reviewing the way I think about them. 

     

M
o

ti
v

a
ti

o
n

 

I can set a challenge or goal, thinking ahead and considering 
the consequences for others and myself. 

     

I can choose when and where to direct my attention, 
concentrate and resist distractions  

     

I can bounce back after a disappointment or when I have 
made a mistake or been unsuccessful. 

     

I know and can overcome some barriers to my learning such 
as feelings of boredom and frustration and know when to 
keep trying or try something different. 

     

E
m

p
a

th
y
 

I can recognise the feelings of others.      

I know that all people have feelings but understand that they 
might experience and show their feelings in different ways  

     

I can understand another person’s point of view and 
understand how they might be feeling.  

     

I value and respect the thoughts, feelings, beliefs and values 
of other people. 

     

I can be supportive to others and try to help them when they 
want it. 

     

I know that my actions affect other people and can make 
them feel better or worse. 

     

S
o

c
ia

l 
S

k
il

ls
 

I feel that I belong to and am valued in my class, school and 
community. 

     

I understand and accept my rights and responsibilities in 
school, and know how I can make the school a safe and fair 
place for everyone. 

     

I know how to be friendly –be a good listener, give and 
receive compliments and do kind things for other people. 

     

I recognise ‘put-downs’ and know how they affect people, so 
I try not to use them. 

     

I can make, sustain and break friendships without hurting 
others. 

     

I can work well in a group, cooperating with others to achieve 
a joint outcome 

     

I can resolve conflicts to ensure that everyone feels positive 
about the outcome. 

     

I can be assertive when appropriate.      
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Parent Questionnaires 

 

Should be used with care, so that parents/carers are clear why they are completing the survey, how the 

data will be used and prepared for the findings. 

A number of the surveys listed such as the SDQ have parent/carer surveys integral to them and 

parent/carers are already briefed and supported in completing them. In addition to those already mentioned 

there are: 

 

1. 5-15 (FTF/Five To Fifteen) http://www.5-

15.org/login.aspx?ReturnUrl=%2fCaseList.aspx is a questionnaire developed in the 

Nordic countries with a view to mapping difficulties in children and adolescents aged 5 to 

15. At www.5-15.org The areas covered include motor function, attention/executive 

function, language, memory, learning, social skills, internalizing and externalizing behavior 

problems. The norms are based on ratings from parents. The results from the 5-15 have to 

be looked at in the context of other information from interviews, history, medical and 

psychological testing, and direct observation. http://www.5-15.org/pdf/515_en-GB.pdf 

schools would need to select from the relevant sections  

2. Adrian Fapels’ Emotional Literacy: Assessment and Intervention identifies the status 

of pupils’ emotional literacy and provides follow-up activities for intervention where 

necessary. Emotional Literacy: Assessment and Intervention Primary covers ages 7 to 11 

years and Emotional Literacy: Assessment and Intervention Secondary covers ages 11 to 

16 years. The assessment covers five key areas of emotional literacy: 

• Self-awareness 

• Self-regulation 

• Motivation 

• Empathy 

• Social skills. 

Optional teacher, pupil, and parent questionnaires are included. The measures help to 

address the social, emotional and behavioural issues that are related to a pupil’s emotional 

literacy http://www.gl-assessment.co.uk/products/emotional-literacy-assessment-and-

intervention-0 

 

 

 

  

http://www.5-15.org/login.aspx?ReturnUrl=%2fCaseList.aspx
http://www.5-15.org/login.aspx?ReturnUrl=%2fCaseList.aspx
http://www.5-15.org/pdf/515_en-GB.pdf
http://www.gl-assessment.co.uk/products/emotional-literacy-assessment-and-intervention-0
http://www.gl-assessment.co.uk/products/emotional-literacy-assessment-and-intervention-0
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Section 2 Links to Other Tools 

 

Educational Settings may already use the tools below and could make a comparison over time: 

Pupil Survey’s 

1. Strengths and Difficulties Questionnaire (SDQ) is a brief behavioural screening 
questionnaire for 3-16 year olds. It exists in several versions but all versions ask questions 
on emotional symptoms; conduct problems; hyperactivity/inattention ; peer relationship 
problems and prosocial behaviour http://www.sdqinfo.com/ 
 

2. The Boxall Profile is an assessment tool for children and young people's social, emotional 
and behavioural development. This consists of items describing behaviours that inhibit or 
interfere with the child's satisfactory involvement in school- self-limiting features, 
undeveloped behaviour and unsupported development. Individualised, achievable targets 
for social and emotional aptitudes are then set for the student which are reviewed and re-
assessed periodically https://boxallprofile.org/  
 

3. Pupil Attitudes to Self and School (PASS) is, robust self-evaluation system for the 
standardised measurement of pupil attitudes.It provides an all-age attitudinal survey that 
provides a measurement of a pupil’s attitudes towards themselves as learners and their 
attitudes towards school, suitable for pupils aged 4 to 18+. The trusted psychometric 
measurement that has been standardised against a highly representative national sample 
of more than 600,000 respondents and is used in over 2,500 schools across the UK, as well 
as over 100 Local Authorities http://www.gl-assessment.co.uk/products/pass-pupil-
attitudes-self-and-school 
 

 
Staff Survey’s 

 

Emotional Intelligence Competency. The ECI™ is a 360-degree instrument for adults. It gathers 
information from colleagues, bosses, and those who you may line manage. The results of the test 
are reviewed individually and confidentially with an ECI coach.  PLEASE NOTE: The Virtual 
School can offer all settings participating the opportunity for their staff to undertake the 
ECI by contacting Rachel Allen to confirming participation. The ECI was developed by Hay-
McBer Associates using the latest research and It is based on the work of Daniel Goleman, PhD, 
who is a development advisor of the Hay-McBer® test. Goleman is the author of the range of 
books entitled Working with Emotional Intelligence (Bantam Books, ©1998).  This will be outlined 
in more detail on the launch date in June 
 

 

 

Talk to other educational settings at your network meeting for more ideas and 

resources 

  

http://www.sdqinfo.com/
https://boxallprofile.org/
http://www.gl-assessment.co.uk/products/pass-pupil-attitudes-self-and-school
http://www.gl-assessment.co.uk/products/pass-pupil-attitudes-self-and-school


Attachment Aware Action Research  Page 10 
 

Section 3 Observation Tools: 

There are different types of observation techniques that staff can use to capture the patterns of 

engagement and learning behaviours within classrooms. The table below sets out in the first 

column what type of ‘behaviours’ you want to observe and the second column the suggested 

techniques that will enable you to record them. Each tool can be personalised and adapted by  

staff (create your own keys for recording) as long as the same keys are used each observation so 

changes can be measured. 

 

Observation Techniques  
Focus of the ‘behaviours’ you want to record 

Technique/Tool 

Student involvement  Verbal flow  
At task  
Sampling  
Tally marks  

Individualized instruction  Class traffic  
Sampling  
Tally marks  

Levels of student thinking  Selective verbatim  
Tally marks  

Teacher talk/behavior  Selective verbatim  
Tally marks  

Classroom climate  Verbal flow  
Selective verbatim  
At task  
Sampling  
Tally marks  
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Selective verbatim 
  
This technique is a form of scripting, however the focus is narrower. Record everything that is said 

within a certain category or focus area. 

When using the selective verbatim scripting method, write down everything that transpires in the 

classroom within a certain category or focus area that you choose. These observation 

techniques are useful for gathering information on most focus areas. It is difficult, however, to 

record everything. Use shorthand notations and do not worry about connecting events. Remember 

to write down only facts, not judgments.  

• Create a seating map of the classroom and number the students. Use the numbers to refer to 
which student is speaking.  

• T = teacher  
• Use quotation marks or capital letters to denote actual quotes. Paraphrase others comments 

and actions.  
 
For Example: The chosen areas of focus is around verbal communication: 
 

Categories of teacher talk  Categories of student talk  

Questions  Questions  

Responses to questions  Responses to questions  

Responses to statements  Responses to statements  

Directions or assignments  Student initiated statements  

Information statements  

Reward and praise statements  

Criticisms and constructive feedback  

Management statements  

 

Example 

Observation Notes:  
TEACHER QUESTIONS Teacher: Ann K. Lesson: Penguins Date: 5/14/04 Observer: Dan B.  

Children and teacher are sitting on rug in a circle  
Time Question  

1:15 WHAT DO YOU THINK PENGUINS EAT? DO THEY EAT WHAT WE EAT?  
1:17 DOES ANYONE HAVE A DIFFERENT IDEA?  

1:18 ANYONE ELSE?  
1:20 WHY DO YOU THINK PENGUINS WOULD EAT BIRDS?  

1:21 ARE PENGUINS BIRDS?  
1:22 WHY DO YOU THINK PENGUINS WOULD EAT FISH?  
1:26 SHOULD WE READ A LITTLE FROM THIS BOOK TO FIND OUT WHAT  

PENGUINS DO EAT 
 

 

Analysis Suggestions:  
• Examine number of open vs. closed questions  

• Examine cognitive level of questions  
• Examine the number of probing and follow-up questions  
• Examine the use of multiple questions at one time  
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Verbal flow 

This technique is similar to selective verbatim, which focuses on the content of verbal 
communication. Verbal flow, however, identifies the initiators and recipients of the verbal 
communication. The same categories or focus areas can be used.  
• Create a seating map of the classroom using boxes to represent the teacher and students.  
• When the teacher makes a comment or asks a question to the whole class indicate with an arrow 

from the teacher box.  
• When the teacher speaks specifically to a student indicate with a downward arrow in that 

student’s box.  
• When the student speaks to the teacher or the whole class indicate with an upward arrow in that 

student’s box.  
• When a student speaks to another student indicate with an arrow between the two students’ 

boxes noting the direction.  
• Use notches on the arrows to keep track of the number of comments or questions  

 
Analysis Suggestions:  

• Does the teacher question or call on students sitting in particular seats?  
• Does the teacher question or call on particular individuals or a particular gender?  

• Do particular students  
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At Task  
 
This technique provides data on individual students’ engagement levels. It is important for the 
teacher being observed to explain what he or she considers to be on-task behavior.  
• Create a seating map of the classroom using boxes to represent each student  
• Create a legend to represent various behaviours (For example:)  

A = At task  
B = Stalling  
C = Schoolwork other than requested  
D = Out of seat  
E = Talking to others  

• Systematically examine each student’s behaviour for a few seconds and record his or behaviour 
accordingly in the appropriate box  

• Repeat the observations of each student every three to four minutes and record appropriately  
 

 
 

Analysis Suggestions:  
• Examine individual student’s level of engagement  
• Examine the general level of engagement across activities or time periods  

 

  



Attachment Aware Action Research  Page 14 
 

At task Sampling 

  
Similar to the at task technique, this method requires coding at regular intervals. The focus can be 
on either the teacher or student(s).  
• Create a legend to represent various learning behaviours (For example:)  

o P = presenting  
o O = observing  
o M = Managing  
o H = Helping or consoling  
o I = Individualizing instruction  

• Observe the focus individual’s engagement at regular intervals and record  
 
 

 
 
 

 

Analysis Suggestions:  
• Examine patterns in teacher or student behaviour and engagement 
• Examine time spent exhibiting different types of engagement 
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Class Traffic 
  
Record the movement patterns of the teacher and/or 1 or 2 students. You can record just the 
physical movements or also the type/reason for the movements.  
• Create a map of the classroom  
• Create a legend to describe the types of movements (if desired)  

___ Teacher movement  
----- Directed student movement  
+++ Non-directed but purposeful student movement  
=== Non-directed and non-purposeful student movement  
 

Example 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Analysis Suggestions: 

• Examine teacher’s movement around classroom 

• Examine individual students’ movement around and in and out of classroom 

• Examine locations in the classroom that get high and low amounts of traffic 
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Tally Marks 

  
Tally marks can be used to record many different types of information. Although you do not record 
the actual words or actions, totals and percentages of different types of behaviours can be 
informative.  
• Select the general area of focus (for example:)  

o Students called on by teacher  
o Participating students  
o Types of questions asked by the teacher  
o Interactions with students initiated by teacher  
o Interactions with teacher initiated by students  
o Teacher praise statements  
o Teacher management statements  
o Children called on with or without hands raised  

• Create relevant sub-categories for focus area if desired (For example:)  
o Types of questions  
o Types of interactions  
o Gender  
o Use of specific words  

• Record tally marks and compute percentages if applicable  
 
Example  
Observation Notes:  
TEACHER QUESTIONS AND GENDER Teacher: Mary K. Lesson: Economics  
Date: 5/6/04 Observer: Jim B. Children at desks. Teacher wanders. Begin: 2:15 

 Boys  Girls 
Questions  llll ll  11111 

Clarification questions  ll  1 

Explanation questions  lll   
Opinion questions  l  111 

Application questions  llll  1 

 

Analysis Suggestions:  
Analysis depends upon the focus and sub-categories chosen. Information can be examined 

according to individuals, gender, seat location or other variables. 
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Going Deeper into Action Research 

Different methods of evidence collection 

 

PLEASE NOTE: Further details on conducting action research within the classroom will be 

discussed at your local network meeting  

Source of 

evidence 

Purpose Strengths/Limitations/Drawbacks 

Lesson 

observations 

Identify the causal link between 

specific teaching activities and 

learning. 

Evaluate the relative effectiveness 

of different teaching approaches. 

Rich source of evidence – immediate – 

developmental – action research – can shape 

practice there and then in response to 

feedback – time expensive – relies on 

skilled observer – (could be video) 

Teacher logs Collect teachers’ perceptions of the 

success/impact of different teaching 

approaches over time…. and aspects 

which might be developed. 

Promotes reflective thought – requires 

time and self discipline – very subjective 

without authentication or challenge – 

difficult to stand outside yourself – can 

reinforce prejudice and historic approaches 

– may be less effective for teachers in the 

zone of ‘unconscious incompetence’. 

Collaborative 

teacher lesson 

reviews/interviews 

Gain reflective judgements of the 

success/impact of different teaching 

approaches arising from discussion 

from different perspectives. 

Teachers learn from each other – 

perceptions and practice can be challenged 

– needs skilful sensitive handling – requires 

good understanding of good teaching 

Pupil 

questionnaires 

Identify patterns of pupil 

perceptions of aspects of teaching 

which help or hinder learning. 

Informs general enquiry. 

Enable large samples to be analysed – can 

only gain limited information – questions 

need to be carefully worded and 

unambiguous – may require mediation which 

can skew the response 

Pupil interviews Explore pupil perceptions of aspects 

of teaching which help or hinder 

learning. Allows probing so informs 

depth of enquiry. 

Suited to smaller samples of pupils but 

greater depth of information can be 

probed. Use of supplementary questions can 

probe. Interviewers may influence 

responses 

Pupil logs Identify pupil perceptions of how 

specific teacher activities or learning 

activities within a lesson help or 

hinder learning. 

Allows more reflective thought – requires 

time – very subjective without 

authentication or challenge – difficult to 

stand outside yourself – can reinforce 

prejudice 

Parent 

questionnaires 

Identify patterns of parents’ 

perceptions of aspects of teaching 

which help or hinder learning in 

school and in the home. 

Enables large samples to be analysed – can 

only gain limited information – questions 

need to be the right ones and unambiguous 

Work 

scrutiny/sampling 

Indicate subject standards within 

and across lessons and rates of 

progress in learning across a series 

of lessons. 

Provides hard evidence of standards – can 

show progress over time – hard to make link 

between teaching strategies and quality of 

work 

Test results and 

test paper 

scrutiny/diagnostic 

analysis/ TA levels 

Indicates subject standards and 

evidence of the links between 

teaching and learning and 

assessment. 

Test results and diagnostic analysis of 

papers only available in the core – limitation 

of scope of tests (validity issues) – 

reliability of TA issues 
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Attachment Aware Settings  

EXIT QUESTIONNAIRE FOR ALL SETTINGS TO SUBMIT TO VIRTUAL SCHOOL JULY 2016 

 

 

 

YES SOMETIMES

/MAYBE 

NO 

Do you think being an Attachment Aware School has had a positive impact on 
the pupils? 

   

Do you think you are now more aware of pupils’ possible unmet attachment 
needs? 

   

Do you think you are now more aware of the impact of trauma on pupils? 
 

   

Do you think the training has helped you to reduce disruptive behaviour? 
 

   

Do you think the training has helped you to improve children’s learning?  
 

   

Do you think being attachment aware has increased your awareness of pupil’s 
well-being? 

   

Do you think being an Attachment Aware School has improved partnership 
working? 

   

Do you have a better understanding of how outside agencies can support pupils 
with unmet attachment needs or those who have experienced trauma? 

   

Do you think being an Attachment Aware School and using emotion coaching 
has improved your own well-being? 

   

Do you think you use emotion coaching in your professional practice? 
 

   

Do you think emotion coaching is a useful  tool to use? 
 

   

Do you think emotion coaching makes you more sensitive to pupils’ needs? 
 

   

Do you think emotion coaching gives you a ‘script’ during incidents?  
 

   

Do you think emotion coaching helps you to have a more consistent response to 
pupils during incidents? 

   

Do you think emotion coaching helps pupils to better understand their feelings?    

Do you think emotion coaching helps pupils to calm down during incidents? 
 

   

Do you think the relationship you have with your pupils is better through using 
emotion coaching? 

   

Do you think you approach behavior management in a different way now? 
 

   

Do you think you are more aware of your pupils’ feelings during incidents now?     

Do you think you are less dismissive of pupils’ emotions now?  
 

   

Do you think emotion coaching is now embedded in your practice? 
 

   

 

  



 

Attachment & Trauma Aware Settings: Baseline evidence collection 

To be completed and returned to VS by (Friday 15th Dec, 9th March & 6th July) 

Completion notes: 

• Lesson observations – school will choose appropriate format and summarise key things noticed.  

• Staff questionnaire should be summarised onto one summary sheet and just the summary sheet should be returned 

• Individual pupil questionnaires for just the CIC on roll must come back beginning and end of project (Sept and summer term date)  

 

Term 1 by 15th Dec 2017 
Swift ID 

%
 A

tt
e
n
d
a
n
c
e

 

Attainment 
summary  
List NC 
standards 
and 
subjects 

SDQ List the PEP Toolkit 
area (s) of need 
identified.  Also state if 
the needs are 
decreasing 

Provide summary 
details per pupil of 
behaviour log (eg 
quantify number of 
sanctions/awards/ 
Exclusion/Attitude to 
learning etc ) 

Provide an summary/overview of any 
lesson observations  

List the current 
Interventions the 
pupils currently 
having (eg 
ELSA)  

List any 
other 
measurable 
tool specific 
to the pupil 
EG Boxall 

         

         
         
 

 Please 

Tick 

Staff questionnaire attached   

Pupil questionnaire attached  
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Attachment & Trauma Aware Settings: Baseline evidence collection 

To be completed and returned to VS by the 9th March 2018  

Completion notes: 

• Lesson observations – school will choose appropriate format and summarise key things noticed.  

 

Term 2  9th March 
Swift ID 

%
 A

tt
e
n
d
a
n
c
e

 

Attainment 
summary  
List NC 
standards 
and 
subjects 

SDQ List the PEP Toolkit 
area (s) of need 
identified.  Also state if 
the needs are 
decreasing 

Provide summary 
details per pupil of 
behaviour log (eg 
quantify number of 
sanctions/awards/ 
Exclusion/Attitude to 
learning etc ) 

Provide an summary/overview of any 
lesson observations  

List the current 
Interventions the 
pupils currently 
having (eg 
ELSA)  

List any 
other 
measurable 
tool specific 
to the pupil 
EG Boxall 

         
         

         

 

 

Please note on this return no staff or pupil questionnaire is needed 
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Attachment & Trauma Aware Settings: Baseline evidence collection 

To be completed and returned to VS by the 6th July 

Completion notes: 

• Lesson observations – school will choose appropriate format and summarise key things noticed.  

• Staff questionnaire should be summarised onto one summary sheet and just the summary sheet should be returned 

• Individual pupil questionnaires for just the CIC on roll must come back beginning and end of project (Sept and summer term date)  

 

Term 3  6th of July 2018 
Swift ID 

%
 A

tt
e
n
d
a
n
c
e

 

Attainment 
summary  
List NC 
standards 
and 
subjects 

SDQ List the PEP Toolkit 
area (s) of need 
identified.  Also state if 
the needs are 
decreasing 

Provide summary 
details per pupil of 
behaviour log (eg 
quantify number of 
sanctions/awards/ 
Exclusion/Attitude to 
learning etc ) 

Provide an summary/overview of any 
lesson observations  

List the current 
Interventions the 
pupils currently 
having (eg 
ELSA)  

List any 
other 
measurable 
tool specific 
to the pupil 
EG Boxall 

         

         
         

 

 

 Please 

Tick 

Staff questionnaire attached   

Pupil questionnaire attached  
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Attachment & Trauma Aware Settings  

Final Summary Report 

 

Section 1: Project focus? 

What specific elements of work did you develop within your setting as part of your 

journey to become an ‘attachment aware’ setting?  

 

 

Section 2: Why has your setting embarked on this journey?  

If possible please include data qualitative or quantitative that identified specific needs (pupil 

or staff)? How does this work fit in with current school priorities, action plans, vision etc 

 

 

 

 

Staff Name 

 School 

No if CIC on roll 
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Section 3a: Baselines prior to becoming attachment aware: 

(as identified through your audits, self-evaluation): 

Describe the schools practice prior to the work with KCA and Hampshire’s’ Virtual School - 

including, ethos, beliefs, staffing, relationships with pupils, vulnerable pupils levels of 

engagement,  relationships with parents, targeted support and intervention, curriculum, and 

if significant timelines etc. 

 

 

 

 

 

Section 3b: How did your baseline data define your action plan & what outcomes did 

you want to secure. Insert your action plan 
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Section 4: What (if any) obstacles did you encounter in 

undertaking the work over the last 12 months? How did you 

overcome these?(How might they be overcome?) 

 

 

 

 

 

Section 5: Outcomes: 

What impact has the work set out within your action plan had on the school ethos, staff, 

young people, parents, community? Include data from audits and action research 
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Section 6: What are your intended future actions for further 

development & how will you ensure sustainability of this 

work?  

 

 

 

 

Section 7: What can you offer for future school to schools support? 

 

 

 

 

 

 

 

 

 Anything else? 
 

 


